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ABSTRACT

English is definitely creolized language which neangrammatically simplified form of a languageedgor
communication between people not sharing a comamguige. In educational institution in Bangladestgksh is taught
as a compulsory subject which results it has bestabdished as a creolized language. In Bangladbshntother tongue is
Bengali on the other hand, English is used as aelgor Language here. English is taught as a compulsabject from
primary level to university level. Teachers are agpected to have native-like fluency in Englisid are encouraged to
use Bangla when necessary. As with the primary naégethere are also files with classroom languaaed video of
classroom practice. These devices can also be stttk classroom as many text book dialogues, regdipoems and
songs have been recorded. It seems that the temasewell as the learners are well aware of usimglish language

appropriately in different situation.
KEYWORDS: Journal, Books and Others

INTRODUCTION

The English term creole comes from French créoléchvis cognate with the Spanish term criollo andt®yuese
crioulo, all descending from the verb criar (‘tedd' or 'to raise’), all coming from Latin credte produce, create'). The
specific sense of the term was coined in the 16th&/th century, during the great expansion inEheopean maritime
power and trade that led to the establishment obfi2an colonies in other continents.A creole isebeld to arise when a
pidgin, developed by adults for use as a secorgliage, becomes the native and the primary langofatdpeir children — a
process known as nativization. The pidgin-credke diycle was studied by Hall in the 1960s.Englashguagemay have
been a creolized after 1066., | doubt it, as 1h&hewas mainly spoken in the court and among tretoarats, who, in
their dealings with native English speaking, cosfttak English; 2) bilingualism was hardly uncomn@mnong the
educated; 3) they had an interlanguage of the ¢égldicenerchants, the religious and their audientéiseatime (Latin) as
opposed to a lack of an interlanguage with Hawadia@hinese Pidgin; 4) pidgin/creole has fewer wdtthn either of the
languages which have been combined, whereas 106&dnthe beginning of the period of the greategia@sion ever of
the English Language, which then started to slowrdan the late 14th - early 15th Century. When #est India
Company came to the Indian subcontinent, they taegktablish English Language in the continene g&tiucation system
was then mosque, temple and church related bedaese were no enough schools and colleges. In &feehtury,

various educational institutions have begun tobdista through the continent. Under the above cdstéixe study was
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undertaken for the following objectives:
» To know the present status of English languagee curriculum of education in Bangladesh,
* To know the present status of creolization.

RESEARCH METHODOLOGY

Research is a systematic process. The essenjabfteresearch work is to design the method, whéelds the
researchers to conduct the dissertation in a prpgr For the present study, the dissertation phpsibeen designed in a
logical and scientific manner. The present studgrizhe course curriculum of English at differemtdl and its impact on
establishing English as a creolized language ingBalesh. Different techniques have been takendntmunt to conduct

the research activity to perform the study.
RESULT AND DISCUSSION

Pidgin is a restricted language which arises fer plrposes of communication between two social ggaaf
which one is in a more dominant position than theen The less dominant group is the one which ldggethe pidgin.
Historically, pidgins arose in colonial situatiomsere the representatives of the particular colop@wer, officials,
tradesmen, sailors, etc., came in contact withveatiThe latter developed a jargon when commumigatith the former.
This resulted in a language on the basis of thentall language in question and the language orlages of the natives.
Such a language was restricted in its range &sved a definite purpose, namely basic communiaatith the colonists.
In the course of several generations such a rediacadof language can become more complex, espedial develops
into the mother tongue of a group of speakers. THtisr stage is that of creolization. Creolesrateh expanded versions
of pidgins and have arisen in situations in whicéré was a break in the natural linguistic continaf a community, for

instance on slave plantations in their early years.

The interest of linguists in these languages haeased greatly in the last few decades. The neaison for this
is that pidgins and creoles are young languagesetimcing their development it may be possiblesée how new
languages can arise. Furthermore, the large nuoflstrared features among widely dispersed pidgidscaeoles leads to
the conclusion that creoles at least show chaiatitsr which are typical of language in the moshagal sense, the
features of older languages, such as complex mgher intricate phonology, arising due to thei@ttof various forces
over a long period of time after the birth of thésmeguages. In type, creoles are all analytic asmkcplly lack complexity

in their sound systems.
The terms ‘pidgin’ and ‘Creole’

There are a number of views on the origin of threntpidgin, none of which has gained sole acceptéuycthe

academic community.

* Chinese corruption of the word business. As thedwisrused for any action or occupation (cf. josigpi
‘religion’ and chow-chow-pidgin ‘cooking') it shaiihot be surprising that it be used for a languagety which

arose for trading purposes.
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* Portuguese ocupagao meaning ‘trade, job, occupafldms suggestion is interesting as the Portugueses
among the first traders to travel to the third waahd influence natives with their language. Phioaky the shift

from the original word to a form /pidgin/ is diffitt to explain.

A form from the South American language Yayo ‘-pitli meaning ‘people’ (claim put forward by Kleineck
1959). This form occurs in tribal names like ‘Maipid, ‘Tarapidian’, etc. This claim rests on a dangccurrence
of the word ‘Pidians’ in a text from 1606. But as/eral authors have pointed out, this might beedling error

for ‘Indians’ seeing as how the author has othesspellings in the text in question.

* Hancock (1972) suggested that the term is derivech fpequenoportugues’ which is used in Angola thoe
broken Portuguese spoken by the illiterate. Theswis semantically justified seeing that the wagrddueno’ is
often used to mean ‘offspring’, in this case a laage derived from another. Phonetically, the ghiffpidgin/ is

not difficult to account for: /peke:no/ > /pegexn/pigin/ > /pidgin/ (stages not attested, however)

 Hebrew word ‘pidjom’ meaning ‘barter’. This suggest is phonetically and semantically plausible, gas
however on the distribution of a Jewish word owtsid Europe and its acceptance as a general tarm tfade

language.

The term ‘creole’ there is less controversy on tbésie than on the previous one. The term woulthdeaderive from
French ‘creole’, it in its turn coming from Portugge ‘crioulo’ (rather than from Spanish ‘crioll@jich goes back to an
Iberian stem meaning ‘to nurse, breed, bring upe present meaning is ‘native to a locality or aognOriginally it was
used (17th century) to refer to those from Europe@mtries born in the colonies. The term then nwdat a semantic
shift to refer to the customs and language of tlwske colonies and later to any language derfi@th a pidgin based on
a European language, typically English, Frenchiugoiese, Spanish or Dutch. Now the term refersyolanguage of this
type, irrespective of what the input language heenb

Theories of Origin

There are various theories about the origin of ipislgvhich have been proposed in the last hundradsyer so.
These can be presented as a basic group of fieei¢sewhich show a degree of overlap; note thaixdaune of origins is

also a possibility which should also be considered.

The baby-talk theory:At the end of the last cent@karles Leland, when discussing China coast piégiglish,

noted that there were many similarities with theesgh of children such as the following features:
» High percentage of content words with a correspagiglilow number of function words
» Little morphological marking
» Word classes more flexible than in adult langudgee(conversion)
» Contrasts in area of pronouns greatly reduced

e Number of inflections minimized
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Later linguists, notably Jespersen and Bloomfigfdintained that the characteristics of pidgins IteBom
‘imperfect mastery of a language which in its @itstage, in the child with its first language andhe grown-up with a
second language learnt by imperfect methods, leadssuperficial knowledge of the most indispensatbrd, with total

disregard of grammar’ (Jespersen 1922: 234). Thkiative nature of such views would be rejectetinguists today.

Independent parallel development theory: This vieaintains that the obvious similarities between whueld's
pidgins and creoles arose on independent but phliaks due to the fact that they all are derifreth languages of Indo-
European stock and, in the case of the Atlantidetias, due to their sharing a common West Africabstratum.
Furthermore, scholars like Robert Hall specify ttie similar social and physical conditions undéviol pidgins arose

were responsible for the development of similaguiistic structures.

The theory maintains that when the Portuguesedaitd down the west coast of Africa in the 15htary they
would have used their form of lingua franca (sabijterwards, in the 16th and 17th centuries whiee Portuguese
influence in Africa declined, the vocabulary of tten established pidgins would have been replagettiat of the new
colonial language which was dominant in the arag,English or French. As the Portuguese were anioadirst traders
in India and South East Asia a similar situation ba assumed to have obtained: the vocabularyeadriginal Portuguese

pidgin was replaced by that of a later Europeaguage.

Note that with this theory the grammatical struetof pidgins would not have been affected by thécéwin
vocabulary (this is what is meant by the term ndileation). Thus the obvious similarity in the stture of all pidgins
would go back to the grammar of the proto-pidgimatg from the Mediterranean area. What this thetrgs not explain
is why the structure (analytic) should be of theetyt is. Furthermore, there are a number of maigidgins (Russenorsk,
Eskimo Trade Jargon) which cannot conceivably beeoted with the Portuguese and which are nonethealealytic in

the structure just as the pidgins based on the Baiopean colonial languages are.

Universalist theory: This is the most recent vieavtbe origin of pidgins and has elements in commwih the
other theories. However, the distinguishing markhis theory is that it sees the similarities as thuuniversal tendencies
among humans to create languages of a similar ty@ean analytic language with a simple phonolagy,SVO syntax
with little or no subordination or other sentencenplexities, and with a lexicon which makes maximusge of polysemy
(and devices such as reduplication) operating fadimited core vocabulary. To put it in technicairhs, a creole will be
expected to have unmarked values for linguisticapeaters, e.g. with the parameter pro-drop, whetébypersonal
pronoun is not obligatory with verb forms (cf. l&ai capisco ‘I understand’), the unmarked setnigi no pro-drop to be
allowed and indeed this is the situation in allgdi and creoles, a positive value being sometivnigh may appear later

with the rise of a rich morphology.

Developmental Stages of Pidgins/Creoles

Social situation Linguistic Correlates
e Marginal contact restricted pidgin
* Nativisation extended pidgin
*  Mother tongue development Creole

* Movement towards standard language (not necessapily language) Decreolization
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Pidgins are generally characterized as restricteldextended. In the life-cycle of pidgins one caterthat they
start off as restricted language varieties usadanginal contact situations for minimal trading pases. From this original
modest outset a pidgin may, assuming that thereauial reasons for it to do so, develop into aemrded type. The latter
is characterized by the extension of the sociattions of a pidgin. One very frequent scenarichim later development of
a pidgin is where it is used as a means of commatinit not just among black and white speakers,apubng native
speakers themselves who however have very differaite languages. This is the major reason fostheival of Pidgin
English in West Africa. The function of Pidgin Eigii is thus as a lingua franca, i.e. a common me&nemmunication

between speakers who do not understand their régpeative languages.

The process of pidginisation is very common in aityation in which a lingua franca is called foorsally any
such variety dies out very quickly once the sitativhich gave rise to it no longer obtains. If fiiation does continue
to exist then the pidgin is likely to survive. Theps from restricted to extended pidgin and furtbeCreole are only
taken by very few languages, particularly the magstructuring typical of pidgins is not normallgrdged out by any but a
very small number of input varieties.

Reasons for creole development Creoles may arisenénof two basic situations. One is where spea&érs
pidgins are put in a situation in which they canusé their respective mother tongues. This hasraiisthe course of the
slave trade (in the Caribbean and the southerrediStates) where speakers were deliberately keg#parate groups to
avoid their plotting rebellion. They were then fedcto maintain the pidgin, which they had developpdo then and pass
it on to future generations as their mother tonpuis forming the transition from a pidgin to a dee@d second situation is
where a pidgin is regarded by a social group agleh language variety and deliberately cultivatndls is the kind of
situation which obtained in Cameroon and which dsiisto some extent on Papua New Guinea. Theoouécof this kind
of situation is that the children of such speakanich use pidgin for prestige reasons may end iqgubke pidgin as a first
language, thus rendering it a creole with the dian relinquishing of the native language of the@rents and the

expansion of all linguistic levels for the new Geeto act as a fully-fledged language.

In Bangladesh, Mother tongue or first languageeihaps the most favorite things for any personthadjuestion
of language has resulted in many conflicts andaditentment. The prime example of such discontentisehe Language
Movement of 1952 in Bangladesh but we cannot livisolation.

During the Pakistan period as a legacy of Britigle rEnglish was a second language in Banglsaddsh. T
educated people had to use English for officiadfgssional, educational and other purposes. Afiemtar of liberation in
1971, in independent Bangladesh the official stafusnglish as a Second language changed to theafarkign language.
In 1990, the government of Bangladesh took a da&tig introduce English as a compulsory subjeanfadass 1. It was
implemented in 1992 with the new syllabus and newakls (especially for classes 1-10). After 1993, IBhgeducation has
been reintroduced in the B. A., B. S. S., B. Cand B. Sc. Courses as a compulsory subject of Hi®@anOn the basis of
the world context, the government of Bangladesii982 passed an act for the reintroduction of Ehglisthe tertiary
level. It did this to enhance the employment pdédmtf graduates and to check the decline of acé&setandard. The act
came into being and effect two years later wittyllabus based on grammar. In 1995, a study conduayethe British
Council on behalf of the University Grants Comnussi (UGC) identified two major problems in the dieyenent of

English language teaching, both of which were comeg with teachers. Recently, the English Languageaching
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Improvement Project (ELTIP) was launched by the &pment of Bangladesh in collaboration with the &épent for
International Development (DFID). This is a netwofkresource centers whose purpose is to provigelivice training to

ELT teachers as well as to prepare materials apiatefor the learners. The present research fisrdifit from the other.
Background of Introducing Communicative English in Secondary and Higher Secondary Level in Bangladesh

The status of English in Bangladesh has recenty lmhanged from ESL (English as Second LanguaggJto
(English as Foreign Language). As a global medificoomunication the importance of English has iasesl a lot in the
present social, political and commercial conte¥¥#th the advancement of information technology arious spheres of
society, English has become the only lingua frabcahe world citizen. In our country English has¢ been taught as a
core subject from class 1 -12. However, English teaght at the primary and secondary level follapthe Grammar
Translation Method. In this Method less emphasis gi@en on developing learners’ Speaking and listgskills. As a
result until recently our students could not apphglish in their practical life successfully. Atighstage government felt

the need to consider the following factors in téagland learning of English.
They are

* @ Emphasis should be on communication and fluetmydo this participatory and interactive classro@m

essential.
» @ Defective traditional examination system whiclke@mraged memorization should be replaced.
Training of secondary and higher secondary levgjlieh teachers at NAEM.

National Academy for Educational Management (NAGN8ys a key role in the training programme for Estyl

teachers at the secondary level institution inatmiration with the Ministry of Education.

NAEM has undertaken, under its revenue and devetopioudgets, training programme for the improvenuént
skills of English teachers at secondary and higleeondary levels. The contents of the training sesidesigned for the
secondary have been revised. The contents ofaherg course for higher secondary levels are afstated with special
focus on the practice of 5 language skills. (ii) B also organizes Communicative English Course (PB€ English
language teachersat the secondary level underefiff@rojects like Secondary Education Sector Imgnoent Project
(SESIP). Under SESIP, 560 English teachers have traimed up so far. The first phase of the trgjminogramme under
SESIP ended in 2004. Under SESIP project NAEM ptielil a manual on Communicative English Course éopfdary
school English teachers. NAEM is also contemplatmgublish a manual on the same for the higheorsary English

teachers.

The aims and objectives of English in Junior Seeoydtlasses in Bangladesh, as set out by the Mnidt

Education are:

The study of English in classes VI- VIII should pheéb extend student's control of the basic langusidis,
i.e. listening, speaking, reading and writing, #ements of which have already been taught at timapy stage.
It should aim at equipping the students to useettsddlls in real life situations outside the clagsn so that even the
dropouts this stage who would enter into variouscations, can derive benefit from the study of Esigli

Science some of the students would go up for fuhedy which would involve extensive and intensigading of books
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in English and the writing of it, the skills of idiag and writing English should progressively beegi greater attention.

Objectives
(Class VI)

e Listening: to revise sounds, stress and intonadiuch to enable students to follow increasingly caxmlommon

instructions.

» Speaking: to enable the students to repeat thd€acsentences, to ask and answer simple questmteke part
in more complex, but controlled conversations, natde students to tell a simple story, to descdbmmon

objects, people and situations, to give instrucja@tc.

» Reading: to enable to read stories silently for poghension (at first simply finding information arlklen
answering questions), to read or dictate to thesstnates and to distinguish between silent reaalingreading
aloud.

e Writing: to revise cursive writing (the studentdlvainly write what they have already learnt to dpead read),

and write increasingly more difficult guided compimss of various kings.
* Interest: to help the students enjoy learning thhooatural and interesting situations and actisitie
(Class VII)

As in class VI. ‘Reading’ will also include undeasting simplified dictionary entries. In additiostudents
should be taught to translate simple English passagto Bengali and vice versa. The main purposéhisf will be
reinforcement of the vocabulary and structureshef gyllabus. (The translation should not be togrdit The rendering

produced should convey as much of the original rimggas possible in natural language.)
(Class VIII)
» Listening & Speaking: An in classes VI and VII.

* Reading: As in classes VI and VII; also to incresigent reading speed, to enable students to utashelsvorks in
context and to get central ideas from paragraphsnable students to understand simple dictionatryes and to

use Tables of contents and indexes.
(Class IX-X)

As in class VI-VIII in secondary and higher secarydavel all basic skills i.e. Listening, speakiiReading and
Writing are emphasized. Here writing and speakirgraore emphasized. In class IX, X, XI, Xl to sogdent grammar
is also emphasized, especially in second paperttatdwise comprehension, writing skills; grammdtigams are also
added to meet up the demand of English.

At secondary level English Test consists of twoguagPaper-1 and the Paper-2.Each paper is of tioaes

duration and carries 100 marks.

I mpact Factor(JCC): 3.7985 - This article can be downloaded from www.impactjournals.us




IE Snehangshu Shekhar Chanda |

Ernglisi | Marks Marks and Test Hems distribation
Englisk First | 100 Skills/Areas Marks Test Items | Item Marks
Paper Fesacding S50 - DS o7
= ﬁtéﬁenng guestions { open ended and close 10
war ke )
= Matching 05
= Chap filking w thowut Glues o5
= Information Transfar | 05
= Rearranging | 08
= Summarizing | 10
Wiritireg S0 = VWriing paragraph enswerirg questicors A0
= Completing a stary 10
- Wiriting informal lattars 10
= Describing grepksfcharts 10
= Dialogue writing 10
- Englisk I 100 *Srammar 62 | = Gap filling achiviiies with cues preposition, i3
Second Paper articles, parts of spesch)
= Gap filling activilies without clues 05
(prepositor, articles, parts of speech)
= Eukstiutor table 05
= Right forms of verbs 05
= Mamatwe style (direct to indirect and/or vice | 05
versaj
= Changing sentences [change of woicse, 1
senterce patterns. degrees)
= Complting seniences (using conditionals, 05
infiritive, gerund. participle )
= Lize of suffic and prafic o5
= Tag quesicns o5
= ESertence connectors 05
| =  Furctuation | 05
"Instructions: Tes! fems mws! have contexts. Serfences which sre isolated and ot of confext canrot be given as
nestinns. uesion satfers will prenace the tesf iferms. Mo quasinnes aal e sat from the fexthonk ardaod any beln bookos
; *Compositinn A0 Test [tgl'ns = | Herm Marks
= Vimiting OV weth cowver letter | 8
| = Formal etlersfemails [ complant stier, 10
NoBce, pUNCNasa Croer, responses o an
ordarreques! elc)
= Penzgrapab weiling Ly listitgg | 10
fmarrating/comparson end contrast/cause and
effec:
= Wnting compositicn on personal experience 12
and famriliar iopcs. recent evenisiincidents,
future plans

Figure 1: (Source: National Curriculum and Text Bodk Board, Bangladesh)

This paper consists of both subjective and objectast items. Objective items includes tasks like/false,
multiple choice and gap filling with clues. In atidn, students have to perform tasks, making seetefrom a suitable
table, joining sentences, matching words and phrate Students have to answer short questionseohdsis of the text.
The subjective question includes composition (Repdriting, application, dialogue writing) paragrapimd summery

writing.
In XI & XII the two papers of English include thelfowing terms:
First Paper
e Comprehension — 40 marks
e Grammar in filling the gaps with and without cluas other items 10+10 = 20
» Making sentences from substitution table — 12
* Rearrange of sentences — 14

» Answering question paragraph — 14
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Second Paper
e Comprehension — 40
e Grammar in filling the gap — 10+10 = 20
» Answering question paragraph — 10
e Letter writing — 10
» Situational paragraph writing — 10
» Free hand writing composition — 10
(Source: National Curriculum and Text Book BoardnBladesh)

In this question items both writing and grammarctice are exercised. The students can be able riciszd

summaries exercise outcome and individual talettt i practiced to avoid memorizing answers.
English is taught all over the country in CLT Metho
English Speaking environment in the classroom istaaed.

Situational/Contextualized grammar teaching is esthu Successful training network for English is esuf

throughout the country.
Effective Manpower and human resources will be poedl.
Hasan (2005) conducts a linguistic study on theglish Language Curriculum at the Secondary Level in

Bangladesh- a Communicative Approach to Curricudevelopment” which reveals that students are awére
the importance of learning English language. Hddithat 59% students have a disinterest in spedkimgish, because
they like their mother tongue and there is an asitpydowards English, as it is heard, as they peecdo learn. He also
discovers that the syllabus and the curriculumdafcation are examination oriented which prevenintfiem acquiring
the language competence. He discovers 82% ruraugyah madrasa students complain that English tissaificiently
used in the class. On an average 68% teachers #uhhithey do not arrange the practice of the fkills of English
language in the class. Since the study, use ofi@#ngl the class, practice of language skill, neefd&nglish, textbook
materials etc.At University level, the scenariodifferent. In most Universities, there is a depamtnnamed as the
Department of English from where Graduate and Mrsiduate degree are offered. In other specializedersities,
English language is taught as a compulsory subjdete the course curriculum is designed to imprthe skills of
reading, writing, speaking andlistening skill. ope the course curriculum of English Languag&dsve which is taught
at the Sylhet Agricultural University in BangladeStis course has been designed to improve folls sKithe learners at
the Sylhet Agricultural University.

I mpact Factor(JCC): 3.7985 - This article can be downloaded from www.impactjournals.us




10
Chanda

Snehangshu Shekhar

Sylhet Agricultural University
Department of Basic Science and Language
Course Profile
Course Title: English Language (Theory) B.Sc Ag (Hons) leéd Semester-1

Course No-LAN-111(T) Credit: 2 Contact Hours: 2 Total: 100

Rationale: It needs to improve communicative (reading andimg) skills to compete the all “sectors of modemrld.
This course is introduced to teach the studentsitadiferent grammatical items and composition Isat they can utilize
the techniques in a proper way.

Objectives Students will demonstrate command of oral, wniti@d visual literacy skills that enable to exclangessages
appropriate to the subject, occasion, and audience.

ii) Students will be able to solve grammatical terappropriately in their writing as well as writiggy composition.
demonstrate creative thinking, innovation, inquagd analysis, evaluation and synthesis of infoionat

iif) Students will effectively develop, interpremé criticize ideas through written, oral and viscammunication.

Table 2

Learning Outcomes

Course Content

Teaching-Learning
Strategy

Assessment Strategy

Write Correct Sentences and app
appropriate sign in sentence

yStructure of sentences and
Punctuation

Lecture, Exercise

Exercise, Short answe

=

Change from one sentence to
another sentence

Transformation of Sentences

Lecture, Exercise

iserc

Make standard sentence

Using different types odggg

Lecture, Exercise

Exercise

Write standard simple sentence o
of several sentences.

urCombining Sentences

Lecture, Small Group
Practice, Exercise

Group Exercise, Short
Answer

Use appropriate word and correct]
grammatical mistake.

Correction

Lecture, Reading

Exercise, Short Answer

Apply different prepositions

Completing Sentence

tlese, Exercise

Exercise

Write and differentiate different
types of letter and application

Rules of Letter and Application

Lecture, Small Group
work

Exercise

Write on any given topic

Précis, Abstract or Summary,
Paragraphs, Short Essays and
Report

Lecture, Exercise

Exercise, Assignment]

Transform from Bengali to English
Answer of questions

Translation and Comprehensio

=

Lecture, Small Group
Discussion, Exercise

Exercise, Short Answer|

Ask question correctly by using th
technique of grammatical terms
from a sentence

ETextual study and
comprehension

Lecture, Small Group
Discussion, Exercise

Exercise, Observation
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Sylhet Agricultural University
Department of Basic Science and Language
Course Title: English Language (Practical) Course N-LAN-422(P) Course Credit:1
Contact Hour-2 Hours per Week

Rationale: It needs to improve communication (reading, listigrand writing) skills to compete the all sectofamodern
world. This course is introduced to teach the sttglabout phonetics and phonology so that theyapaty the symbols at

the time of speaking and use the techniques readidgpeaking in a proper way.

Objectives:i) Students will demonstrate command of oral, wmiteend visual literacy skills that enable to exchang

messages appropriate to the subject, occasiorguatidnce.

ii) Students will be able to demonstrate creatii@king, innovation, inquiry, and analysis, evaloatand synthesis of

information.

i) Students will effectively develop, interpren@ criticize ideas through written, oral and viscammunication.

Table 3
Learning Outcomes Course Content Te_achlng " Assessment Strategy
Learning Strategy
Differentiate between Phonetics & Phonology Lecture, Exercise Exercise, Short Answer

phonetics and phonolog
Apply different symbols
in pronunciation

Lecture, Small

Group Discussion

Short Conversation, Long Observation and viva
; Lecture, Debate

Conversation Voce

Short Conversation through longer

conversation to mini talks, gaining

experience in listening. Extensive

IPA Symbols, Intonation and Stress Observation

Talk on any topic

Practical examination,

Develop listening skills Videotapes

practice consisting of watching Observation
English dramas on television,
listening to a local radio program.

Write scientific report

o Lecture, Group
and composition by . - . Paper/Reports/
. . Composition and Report Writing. Assignment, .
applying appropriate Exercise Assignment

technique

Today, the world has become a global village andegeuntry is dependent on others for trade andneeroe,
education, politics etc. As a result, we have tmstantly communicate with other countries and sepeslof other
languages. Third world countries like Bangladesteh® depend on foreign aid because they are fiegigéicient. As a
result, many foreigners come to Bangladesh. Englsla second language which is often used in ddncdaw court,

economic activities and government works.

English language is dominantly present in everye sid our national life while on the other hand iaro
constitution it is clearly declared that the langgiaf the country is Bangla. In fact, nothing igdsabout the status of

English language in our constitution.
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A foreign language is any language other thanitisg br native, language learned; it is typicalsed because of
geographical or social reasons. The term is toiftnduished from foreign language; linguist Erierlneberg uses second
language in his critical period hypothesis to madanguage consciously learned or used by its spester puberty. In
most cases, people never achieve the same lev¥ieleoicy and comprehension in their second languages their first

language.
CONCLUSION

It may be concluded here by saying that the Endgisguage is widely used in Bangladesh. Most ofetthecated
person is efficient in writing, speaking and listenin English. English language is dominantly prgsn every side of our
national life while on the other hand in our conaion it is clearly declared that the languagéhef country is Bangla. In
fact, nothing is said about the status of Englaigliage in our constitution. On one hand, econa@uitvities in the
private companies are carried out in English wtlilere is a government law that government officestruse Bangla in
their official works. So from the government pooftview Bangla is the national- official languageRangladesh and
English is the most important foreign language. Butality English is used as the foreign languafythe country and in
many places English is more important than BanglaBangladesh. In academic institution from priméeyel to
University level course curriculum has been desigee that the learners can use English languagéyfrenglish would

be used as a creolized language in Bangladesh
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